TpeGoBanus o cogepkaHNI0 M 0POPMJICHHUIO CTATeH I My0JTUKALMA B
3apy0eKHBIX HAYYHBIX KYyPHAJIaX, BXOASIINX B MeKIyHAPOIHbIE

SA3bIK MyOJIMKATMT
CTAaTbH

Tun craTtou

OO0ummii 00bem
CTaThHU (BKJIKOYAs
3aroJ10BOK,
aHHOTAIUA,
KJII0UY€eBbIe CJI0BA,
TEKCT, JJUTepaTypa)

CoaBTopcTBO

Caenenns o0
aBTOpe(ax)

ondamnorpaduveckue 6a3pl JaHHbIX V.21.07

1) Crateu nyonukytoress TOJIBKO Ha aHIHICKOM sI3BIKE.

Ecnu B nccneoBaHNM HCTIONB3YIOTCS B KAY€CTBE MIPUMEPOB DIIEMEHTBI
XYJ0’KECTBEHHBIX MPOU3BEICHUH U (POIBKIOPA, TO OHU JIOJKHBI OBITH
TaKXe NEePEBEICHBI HA AaHTJIMICKHM A3bIK. B ciydae, eciu nepeBoj
HEBO3MO>KEH, CTOUT OTPAHUYUTHCS CCHUIKOM Ha JaHHOE MPOU3BEICHUE
(mpuberaTh K TpaHCIUTEPALMU B JAHHOM CIIy4ae HE HY>KHO).

2) K myOnukaiiy mpuHAMAKOTCS CIICAYIOUIIE THUIIBI HAYYHBIX CTATCH:
TEOPETUYECKUH, TPAKTUYCCKUIN, METOANYECCKUM.
TpeboBaHusI K CTPYKTYpE MPEACTABIEHBI B TYHKTE 23.

3) OdopmiieHHe: OpUEHTANMS CTPAHUIBI IO BCEW CTaThed - KHUIKHAs
(;muct BepTukanbho), mpudT TNR, 10 Kersb 0ObIYHBIA HHTEPBAT MEKIY
OYKB, MEXCTPOUHBII MHTEpBaI 1; MO 2 CM. CO BCEX CTOPOH.

4) MunumanbsHbiii 006eM — 3500 ci1oB. MakcuMaibHbIiH 00beM He Goice
8000 cinos.

5) [pu 5TOM MHUHUMAJIbHBIH/MaKCUMAIbHBIH 00bEM CTaThu B ucTax A4
3HAUEHUS HE HMMEET, OPUEHTUPYHUTECh TOJBKO Ha KOJIWYECTBO CJIOB B
CTaThbe.

6) omyckaetcs 10 5 COaBTOPOB.

7) Ceenenus 00 aBTOope (aX) YKa3bIBAIOTCS IOCJIC HAa3BaHUS HAYYHOUN
CTaTbhH.

8) MO® aBTOpa MOTHOCTHIO (HA PYCCKOM W aHTJIMHACKOM S3bIKaxX) —
CHa4daJia YKaSBIBaeTCSI nuMs, I10TOM OTYECTBO, IIOCJIE HETO — q)aMI/IJ'II/Iﬂ —
Ivan Ivanovich Ivanov.

9) Hanee — nazpanue BY3a (Ha pycCKOM M aHTIHIICKOM SI3bIKaX) — B TOM
BapuaHTe, KaK OHO MPEJICTABIICHO B O(UIIMAIbHBIX TOKYMEHTax / Ha BeO-
crpanuiax BY30B unu HayuHbIx yupexjaeHuil. Q0paTuTre BHUMaHHUe:
€CIM YKOKUTE Ha3BaHWE OpraHU3allMM Ha aHIJIMHCKOM SI3BIKE C
ommOKoil, TO B 0a3e UWUTUpPOBaHUA Scopus CTaThs He OyIeT
adbumpoBaHa ¢ Balei opraHu3aIuy.

10) TMoutomsiii aapec BY30B mim HaydHBIX YYPEKICHHUH, BKIHOUYAs
YJINALY, IOM, UHJEKC HACEJIEHHOI'O ITyHKTA.

11) Ecnu coaBTopoB 2 u Ooliee: opraHu3alus U €€ aJpec YKa3bIBAETCs
JUISL KaXJI0TO COaBTOpa B OTAENBHOCTH. Ecim Bce coaBTOPHI U3 OJHOMN
OpraHu3al, TO €€ Ha3BaHWE U aJpPeC YKa3bIBA€TE€ IOCIIE HMEHH,
OTYECTBa, (PAMHUIINU TIOCIIETHETO COABTOPA.



AHHOTaUUs 1
KJII0Y€eBbIE CJI0BA

TpeboBanus k
COJepPKAHUI0
CTaThH H ee
opopMiIeHH IO

12) BoJiblie B cTaThe HHKAKUX CBeJIeHHIT 00 aBTOpe He YKa3bIBaeTe!

13) B camom mucbMe ykaspiBaeTe e-mail M KOHTaKTHBIA TeneOoH s
CBSI3H.

14) Annoranus qomxHa coaepxarb 150-300 croB (kak mpaBuio, 3To 5-8
MIPEIIONKECHU ).

15) lomkHO OBITH YKa3aHUE HA TO, 4TO 3TO aHHoTarus (“Abstract: ...”).

16) AnHOTanusl HE JOJDKHA BBIIAEIATHCS KYpCUBOM, IOJAYEPKUBAHUEM U
T.1. TeKCT He T0JKEH ObITh pa3zesieH Ha a03allbl.

17) B aHHOTammu He JOMYyCKAaeTCsl NMUTHPOBAHHME M CCHUIKU HA JAPYTHE
paboTer. AGOpeBUATYPHI JOKHBI OBITH paciIn(pOBaHbIL.

18) AHHOTAIUA JOJIKHA COIEPKATh!

- OnucaHue OCHOBHOM LIEJIH UCCIIENOBAHUA;

- Kparkoe onucanue METOI0JIOTHY;

- O600uMTH HanboJIee BaKHBIE PE3YNbTAThl UCCIENOBAHUS U X
3HAYCHUE

19) Cpa3y mocie aHHOTAllMM JIOJDKHBI OBITH IpeAcTaBicHbl 3-10
KIJIFOUEBBIX CIIOB, KOTOpPBIE MOTYT COCTOSITh W3 OTHEIbHBIX CJIOB U
CJIOBOCOYETAHMA.

20) [JomkHO OBITH yKa3aHHE Ha TO, YTO OTO KJIOYEBHIE CJIOBa

(“Keywords: ...”)

21) KypcuBoM uiu )KUPHBIM HIPU(TOM BBLAETATH TEKCT KIFOUEBBIX CIIOB
HE HY>XHO.

22) KiroueBbie c10Ba HE TODKHBI COIEPkKaTh (HOPMYJIIbI U PUCYHKH.

23) Ilocne KIHOYEBBIX CIIOB, HYXKHO IMPEJICTaBUTh TEKCT CAMOM CTaTbH.
Texct PEKOMEHJAYETCA pa30uTh Ha MOATIABbl IpU HAITUCAHUMU:

e 1. BBeneHue;

e 2. METOIMKA,

e 3. pe3yabTarhl,
(]
(]

4. obcyxaeHue;

5.3aKJIIOUYCHHE (o0s3aTeNBHO MIPEATONOKUTH BO3MOJKHBIE
MEpPCIEKTUBBI JATBHEHIINX UCCIEAOBAHUM IO TEME, T.€., UYTO aBTOPY HE
yAAJIOCh CHAeNaTh W BCIEACTBUE JTOTO HAMNPABICHUS PpPa3BUTUSA
HCCTIEIOBAHUS B OYIYIIIEM);
e OmarogapHocTH (T.€. 9TOT pa3fell HyXeH, €ClTi He0OX0IUMO yKa3aTh,
YTO CTaThsl MOJTOTOBJIGHA B paMKax TpaHTa, MoOIarogapuTh KOJIJIET,
KOTOpBIC HE SBJISIFOTCS aBTOpPaMH CTaThbH, HO TIPU HUX COJCHCTBUU
MIPOBOMIIOCH HCCIIEI0OBAaHUE U T.11.);
e JuTeparypa (MHHUMaTHHO 20 HICTOYHUKOB, IUTEPATyPHBIC HCTOYHUKHI
oQOpMIIIFOTCSL TO TEKCTy Kak (aMuius aBTOpa M TOJ, B CITHCKE
auTepaTypsl - B andaBuTHOM mopsake — cM. «I[Ipumep odopmiuenus
CTaThbW» U IMYHKT 48 TaHHOTO IOKYMEHTA).



TpebdoBanus K
Tadaumam,
PHUCYHKaM U
dhopmynam

e OObeM wyacTu (BBeIEHHE, METOJAWKA, PE3yAbTaThl, OOCYKICHHE,
3aKJII0ueHne) TOoJDKeH ObITh He MeHee 150 cioB. Ecim wacTh mpeBbimmaet
600 crmoB - KkemaTeNbHO Pa30UTh HA IMYHKTHI (HAampuMmep, 4acTh |
paznmenuth Ha 1.1 u 1.2. 1 yka3aTh 3aroIOBOK JIJIsl K&)KJOTO MTyHKTA)

24) Pa3zmep mpudTa ¥ HUHTEpPBAI MEXKIYy CTPOKAMHU JOJDKEH OBITh
OJIMHAKOBBIM 110 BCEMY TEKCTY.

25)  AO3ambl  («kpacHas ~ CTpOKa»)  JOJDKHBI  BBICTABISATHCS
ABTOMATHUYECKH, a HE C ITOMOIIILIO KJIIABUIIH “TIpoOesn”.

26) Hannuue 1BOMHBIX WM TPONHBIX MPOOEIOB HE AOIYCTUMO.

27) Ilpu mnepBoM ymoTpeOjeHUH  abOpeBHaTyp  00s3aTeIbHO
yKa3bIBaTh UX PacIn(pOBKY.

28) Ilpsmast peub (LMTHPOBAaHUE) AODKHA OBITH OQOpPMIICHA C
WCIOJIb30BAHMEM KaBBIYEK C AHTJIMMCKOW PACKIAJKH KIaBUATYPHl —
Hanpumep “.....”. HE JOIIYCKAETCS wucnons3oBaHHe KaBbIYEK
Takoro popMara — «.....».

29) B crartbe cumBoa Ne 1o/keH ObIT 3aMeHEH Ha #.

30) I'peuyeckue OYKBBI, €CIM OHU HE BXOJST B (POPMYJIbI, JOJDKHBI
OBITh 3aMCHEHBI AHIVIMICKUM MEPEBOJOM B KBAJIPaTHBIX CKOOKAax —
Hampumep: 3amensiercs Ha [lambda], [J 3amensieTcst Ha [rho] u T.1.

31) Tekct MOXET coaep aTh TAOJMIIBI, TMOAMUCH K KOTOPBIM JTOJIKHBI
MPUBOAMTHCS HAJl TAOJIUIECH C BRIPABHUBAHUEM I10 IIUPUHE.

32) OdopmiieHne TeKCTa B TaOIUIAX: MHTEpBAJI OJAMHAPHBIN, mpudt 10
TNR.

33) B Tekcre HEOOXOAMMO /1aBaTh CCHUIKY Ha PUCYHOK C yKa3aHUEM
HOMEpa PUCYHKA.

[Ipumeuanue. M36eraiite cokpalieHusl Ha3BaHUI TaONMI, PUCYHKOB, U
ypaBHenuii (T.e. Tab. 1, puc. 2, ypaBH. 3) B moanucu win B Tekcre. He
numuTe "B TaOiuIe BhIme/HIKE" WM "Ha PUCYHKE Ha cTpaHuie 2",
MOTOMY YTO MO3UIUS U HOMEP CTPAHUIIbI TAOJIUIBI MJIM PUCYHKA MOKET
MEHSThCS TIPU BEPCTKE.

34) Bce cocrapinsronue ¢GopMys T0HKHBI OBITH 0POPMIIEHBI B MaKpoce
«Microsoft equation» (mporpamma Word).

35) I'paduueckue puCyHKH TOJDKHBI OBITH XOpOIIEro kadecrna. Ecmu
€CTh HAJIHUCH, TO TEKCT JTOJDKEH OTOOPaKaThCsl YETKO.

36) KonmuecTBO pUCYHKOB - HE OrpaHUYeHO, pa3penieHue He meree 300

dpi.
37) KonnyectBo Tabnuil 1 (opMys He OTpaHUYEHO.

38) IIpockba BeICHUIATH (haitsibl co cTaThiMu B hopMate .doc, MHaUe Mpu
MyOJTMKAIMA  BO3MOXKHO HEKOPPEKTHOE OTOOpaKEHHE PHUCYHKOB U



IIpoBepka Ha
3aMMCTBOBaHHe
TeKCTa M3 JPYrux
pador

TpeboBanus k
HCTOYHHKAM,
HCMOJIb3yeMbIM B
cTaThbe

Odopmitenne
CCBLJIOK M CHHCKa
JMTEPaTyphbl

bopmyt.

*na mex, Kmo 3axkazan nepesoo CMAambvll, NEPEeBOOYUK MONHCEM
CAMOCMOAMENbHO 3aMEeHUMb KUPULIUYECKUe HAONUCU 8 pUcyHkax. J{nsa
9MO20  PUCYHKU OOJIHCHLL  OblMb  Npedocmasienvl 8 ¢hopmamax,
docmynuwix 0nsi pedaxmuposanusi npoepammamu WORD unu EXCEL.
Ecmu pucynox ne oocmynen 01 peoaxmuposanus, 603MOICHOCHb
3aMeHbl meKcma onpeoeisiemcs MONbKO HNOCIe O3HAKOMIEHUS CO
cmamuell.

39) Ilpu peneH3upoBaHWU, TEKCTa CTaTbU Ha aHTJIMKACKOM S3bIKE
MPOXOAUT TPOBEPKY IO KOJMYECTBY M3JIUIIHUX 3aWMCTBOBAHUHN U3
OpYTrUx padot (B ToM yucie nutat). [IpoBepka mpoucxoauT npu nNoMoIu
nporpammsl «iThenticatey.

YuuTtbiBaloTCsA JBa MapaMeTpa, €clud MO0 OJHOMY U3 HUX BBISBISETCS
MpEBbILICHNE HOPMBI — CTaThsi HEe NmpuHuMaercs. Hopma: 1 mapamerp-
OTJeNbHbIE (hparMeHThl 3aUMCTBOBAHMU (B CTaTbe HU OAMH (parMeHT
3aMMCTBOBAaHUI HE JOJDKEH OBITH BhIE 6%); 2 mapameTp-o01mas cymma
3aMMCTBOBaHUN (CymMMa Bcex ()parMeHTOB 3aMMCTBOBAaHUIN HE JOJDKHA
npessiaTh 20%).

Oo6pature BHuMaHue! CaMOIUTUPOBAHUE COOCTBEHHBIX pabOT, paHee
OIyOJIMKOBAaHHBIX Ha AHIJIMACKOM S3BIKE, TaK )K€ YUUTBIBACTCS Kak
3aMMCTBOBaHUE.

40) IIpu 3aMMCTBOBaHMH MaTepHalia U3 APYrUX UCTOYHHUKOB CCBUIKA Ha
3TH UCTOYHUKU 00s13aTeNbHA.

41) B crnucke JMTeparypbl JOJDKHO ObITh He MeHee 20 HMCTOYHHUKOB.
CamonutupoBanue He 0ojee 1-2 UICTOYHUKOB.

42) Kak mMuHumMyMm 2-3 UCTOYHHKA - 3TO pabOThI, OMyOJIMKOBAaHHBIC 3a
nocnennue 5-10 ner.

43) PekoMeHnayercsi, HO He o00s3aTeIbHO, YTOOBI OBUIH YKa3aHbBI
WCTOYHUKHU, OMMYOJTMKOBAHHBIC HA AHTJIMICKOM SI3BIKE.

44) CcbUIKH B TEKCTE O(POPMIISIOTCS KPYTJIBIMH CKOOKaMH.

45) BHyTpUTEKCTOBas CChIJIKAa COJAEPXKUT YyKazaHHE aBTOpa M Toja
(mampumep, B ciydae oaHoro aBropa - Muralidharan, 2010; B cioyuae
nByx aBropoB — Muralidharan and Bor, 2010; B ciyuae Tpex aBTOpOB U
oonee - Muralidharan et al., 2010). Ecau B camom Tekcrte
NPE/UIOKEHUST YIIOMUHAeTcsl (aMuiMs aBTopa, TO B CChUIKE, KOTOpas
J0JKHA OBITh MpOCTaBjeHa Mocie GaMUINN YKa3bIBAE€TCS TOJIBKO IO U
CTpaHULbI (B CIIy4ae MpsIMON LIUTATHI).
IIpumepsl:

a. After the intervention, children increased in the number of books

read per week (Smith & Wexwood, 2010).

b. Smith and Wexwood (2010) reported that after the intervention,
children increased in the number of books read per week.

B tom cJIy4dac, €CJIh aBTOPOM NOKYMCHTA ABJIACTCA OpraHHU3alus,
IIpaBHJIa K O(bOpMJ'IeHI/IIO CCBUIKH OCTAKOTCA IMPECIKHUMMU.

Ecnu y ucrounnka oTCyTCTBYET aBTOp/OpraHu3alus, sIBISIFOIIAsICS
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aBTOpPOM, TO B BHYTpHTeKCTOBOﬁ CCBUIKC HUCIIOJIb3YCTCS HA3BAHUC
cTaThu/ KHUT'HU, 3aKJIFOYEHHOC B KaBbIYKHU. B cJ1ydyac OTCYTCTBHUA roaa
HU3JaHus, Ha €ro MECTC, YKa3bIBACTCs COKpAIICHUC — n.d.

46) Ha Bce UCTOUYHUKH U3 CIIUCKA JINTEPATYPhI TOJKHBI OBITh CCHUIKU B
TEKCTE.

47) Crircok JirepaTypbl 0hOpMIIIETCSI B COOTBETCTBUH C 00pa3ioM (CM.
pasnen «OO0paser opopMIIeHUS JTUTEPATYPHI»).

48) M3z6eraiiTe MCIONB30BAaHMS MOCTPAHUYHBIX CHOCOK. Ilpumeuanus
JIOJDKHBI OBITH PACIIONIOKEHBI B OTIENBbHOM pazjeie «lIpumeuaHusi»
(Note), pacroyio)keHHOM TIOCJIEe CIIMCKAa MCTOYHUKOB. B TEKCTE CCBUIKH
Ha puMedaHust 0pOPMIIIOTCS B KPYTJIbIX CKOOKax: (mpumedanue 1).

49) Cnincok uTepatypbl 0GopMIIsieTcsi CeyI0NUM 00pa3om:
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Abstract

An abstract is a brief, comprehensive summary of the contents of the article; it allows readers to survey the
contents of an article quickly and, like a title, it enables persons interested in the document to retrieve it from
abstracting and indexing databases. Most scholarly journals require an abstract. Consult the instructions to
authors or web page of the journal to which you plan to submit your article for any journal-specific instructions.
A well-prepared abstract can be the most important single paragraph in an article. Most people have their first
contact with an article by seeing just the abstract, usually in comparison with several other abstracts, as they are
doing a literature search. Readers frequently decide on the basis of the abstract whether to read the entire article.
The abstract needs to be dense with information. By embedding key words in your abstract, you enhance the
user’s ability to find it. Do not exceed the abstract word limit of the journal to which you are submitting your
article. Word limits vary from journal to journal and typically range from 150 to 250 words. For information on
how abstracts are used to retrieve articles, consult Record Structure for APA Databases (Sick, 2009).

Keywords: low case, comma, paper template, abstract, keywords, introduction
1. Introduction
1.1 Introduce the Problem

The body of a manuscript opens with an introduction that presents the specific problem under study and
describes the research strategy. Because the introduction is clearly identified by its position in the manuscript, it
does not carry a heading labeling it the introduction. Before writing the introduction, consider the following
questions (Beck & Sales, 2001, p. 100):

1) Why is this problem important?

2) How does the study relate to previous work in the area? If other aspects of this study have been reported
previously, how does this report differ from, and build on, the earlier report?

3) What are the primary and secondary hypotheses and objectives of the study, and what, if any, are the links to
theory?

4) How do the hypotheses and research design relate to one another?
5) What are the theoretical and practical implications of the study?



A good introduction answers these questions in just a few pages and, by summarizing the relevant arguments and
the past evidence, gives the reader a firm sense of What was done and why (Beck & Sales, 2001, pp. 100-102).

1.2 Explore Importance of the Problem

State why the problem deserves new research. For basic research, the statement about importance might involve
the need to resolve any inconsistency in results of past work and/or extend the reach of a theoretical formulation.
For applied research, this might involve the need to solve a social problem or treat a psychological disorder.
When research is driven by the desire to resolve controversial issues, all sides in the debate should be represented
in balanced measure in the introduction. Avoid animosity and ad hominem arguments in presenting the
controversy. Conclude the statement of the problem in the introduction with a brief but formal statement of the
purpose of the research that summarizes the material preceding it. For literature reviews as well as theoretical and
methodological articles, also clearly state the reasons that the reported content is important and how the article
fits into the cumulative understanding of the field.

1.3 Describe Relevant Scholarship

Discuss the relevant related literature, but do not feel compelled to include an exhaustive historical account.
Assume that the reader is knowledgeable about the basic problem and does not require a complete accounting of
its history. A scholarly description of earlier work in the introduction provides a summary of the most recent
directly related work and recognizes the priority of the work of others. Citation of and specific credit to relevant
earlier works are signs of scientific and scholarly responsibility and are essential for the growth of a cumulative
science. In the description of relevant scholarship, also inform readers whether other aspects of this study have
been reported on previously and how the current use of the evidence differs from earlier uses. At the same time,
cite and reference only works pertinent to the specific issue and not those that are of only tangential or general
significance. When summarizing earlier works, avoid nonessential details; instead, emphasize pertinent findings,
relevant methodological issues, and major conclusions. Refer the reader to general surveys or research syntheses
of the topic if they are available. Demonstrate the logical continuity between previous and present work. Develop
the problem with enough breadth and clarity to make it generally understood by as wide a professional audience
as possible (Beck & Sales, 2001). Do not let the goal of brevity lead you to write a statement intelligible only to
the specialist.

1.4 State Hypotheses and Their Correspondence to Research Design

After you have introduced the problem and have developed the background material, explain your approach to
solving the problem. In empirical studies, this usually involves stating your hypotheses or specific question and
describing how these were derived from theory or are logically connected to previous data and argumentation.
Clearly develop the rationale for each. Also, if you have some hypotheses or questions that are central to your
purpose and others that are secondary or exploratory, state this prioritization. Explain how the research design
permits the inferences needed to examine the hypothesis or provide estimates in answer to the question.

2. Method

The Method section describes in detail how the study was conducted, including conceptual and operational
definitions of the variables used in the study, Different types of studies will rely on different methodologies;
however, a complete description of the methods used enables the reader to evaluate the appropriateness of your
methods and the reliability and the validity of your results, It also permits experienced investigators to replicate
the study, If your manuscript is an update of an ongoing or earlier study and the method has been published in
detail elsewhere, you may refer the reader to that source and simply give a brief synopsis of the method in this
section.

2.1 ldentify Subsections

It is both conventional and expedient to divide the Method section into labeled subsections. These usually
include a section with descriptions of the participants or subjects and a section describing the procedures used in
the study. The latter section often includes description of (a) any experimental manipulations or interventions
used and how they were delivered-for example, any mechanical apparatus used to deliver them; (b) sampling
procedures and sample size and precision; (¢) measurement approaches (including the psychometric properties of
the instruments used); and (d) the research design. If the design of the study is complex or the stimuli require
detailed description, additional subsections or subheadings to divide the subsections may be warranted to help
readers find specific information.

Include in these subsections the information essential to comprehend and replicate the study. Insufficient detail
leaves the reader with questions; too much detail burdens the reader with irrelevant information. Consider using
appendices and/or a supplemental website for more detailed information.

2.2 Participant (Subject) Characteristics

Appropriate identification of research participants is critical to the science and practice of psychology,
particularly for generalizing the findings, making comparisons across replications, and using the evidence in
research syntheses and secondary data analyses. If humans participated in the study, report the eligibility and
exclusion criteria, including any restrictions based on demographic characteristics.

2.3 Sampling Procedures



Describe the procedures for selecting participants, including (a) the sampling method, if a systematic sampling
plan was used; (b) the percentage of the sample approached that participated; and (c) the number of participants
who selected themselves into the sample. Describe the settings and locations in which the data were collected as
well as any agreements and payments made to participants, agreements with the institutional review board,
ethical standards met, and safety monitoring procedures.

2.3.1 Sample Size, Power, and Precision

Along with the description of subjects, give the mended size of the sample and number of individuals meant to be
in each condition if separate conditions were used. State whether the achieved sample differed in known ways
from the target population. Conclusions and interpretations should not go beyond what the sample would
warrant.

2.3.2 Measures and Covariates

Include in the Method section information that provides definitions of all primary and secondary outcome
measures and covariates, including measures collected but not included in this report. Describe the methods used
to collect data (e.g., written questionnaires, interviews, observations) as well as methods used to enhance the
quality of the measurements (e.g., the training and reliability of assessors or the use of multiple observations).
Provide information on instruments used, including their psychometric and biometric properties and evidence of
cultural validity.

2.3.3 Research Design

Specify the research design in the Method section. Were subjects placed into conditions that were manipulated,
or were they observed naturalistically? If multiple conditions were created, how were participants assigned to
conditions, through random assignment or some other selection mechanism? Was the study conducted as a
between-subjects or a within-subject design?

2.3.4 Experimental Manipulations or Interventions

If interventions or experimental manipulations were used in the study, describe their specific content. Include the
details of the interventions or manipulations intended for each study condition, including control groups (if any),
and describe how and when interventions (experimental manipulations) were actually administered.

The text size of formula should be similar with normal text size. The formula should be placed in the middle and
serial number on the right. For example:

a*+b’=c? (1)
3. Results
In the Results section, summarize the collected data and the analysis performed on those data relevant to the
discourse that is to follow. Report the data in sufficient detail to justify your conclusions. Mention all relevant
results, including those that run counter to expectation; be sure to include small effect sizes (or statistically
nonsignificant findings) when theory predicts large (or statistically significant) ones. Do not hide uncomfortable
results by omission. Do not include individual scores or raw data with the exception, for example, of single-case
designs or illustrative examples. In the spirit of data sharing (encouraged by APA and other professional
associations and sometimes required by funding agencies), raw data, including study characteristics and
indivldual effect sizes used in a meta -analysis, can be made available on supplemental online archives.

3.1 Recruitment

Provide dates defining the periods of recruitment and follow-up and the pnmary sources of the potential subjects,
where appropriate. If these dates differ by group, provide the values for each group.

3.2 Statistics and Data Analysis

Analysis of data and the reporting of the results of those analyses are fundamental aspects of the conduct of
research. Accurate, unbiased, complete, and insightful reporting of the analytic treatment of data (be it
quantitative or qualitative) must be a component of all research reports. Researchers in the field of psychology
use numerous approaches to the analysis of data, and no one approach is uniformly preferred as long as the
method is appropriate to the research questions being asked and the nature of the data collected. The methods
used must support their analytic burdens, including robustness to violations of the assumptions that underlie
them, and they must provide clear, unequivocal insights into the data.

3.3 Ancillary Analyses

Report any other analyses performed, including subgroup analyses and adjusted analyses, indicating those that
were pre-specified and those that were exploratory (though not necessarily in the level of detail of primary
analyses). Consider putting the detailed results of these analyses on the supplemental online archive. Discuss the
implications, if any, of the ancillary analyses for statistical error rates.

3.4 Participant Flow

For experimental and quasi-experimental designs, there must be a description of the flow of participants (human,
animal, or units such as classrooms or hospital wards) through the study. Present the total number of units
recruited into the study and the number of participants assigned to each group. Provide the number of participants
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who did not complete the experiment or crossed over to other conditions and explain why. Note the number of
participants used in the primary analyses. (This number might differ from the number who completed the study
because participants might not show up for or complete the final measurement.)

3.5 Intervention or Manipulation Fidelity

If interventions or experimental manipulations were used, provide evidence on whether they were delivered as
intended. In basic experimental research, this might be the results of checks on the manipulation. In applied
research, this might be, for example, records and observations of intervention delivery sessions and attendance
records.

3.6 Baseline Data
Be sure that baseline demographic and/or clinical characteristics of each group are provided.
3.6.1 Statistics and Data Analysis

In studies reporting the results of experimental manipulations or interventions, clarify whether the analysis was
by intent-ta-treat. That is, were all participants assigned to conditions included in the data analysis regardless of
whether they actually received the intervention, or were only participants who completed the intervention
satisfactorily included? Give a rationale for the choice.

3.6.2 Adverse Events

If interventions were studied, detail all important adverse events (events with serious consequences) and/or side
effects in each intervention group.

Table 1. Table title (this is an example of table 1)

95%ClI
Condition M(SD) LL UL
Letters 14.5(28.6) 5.4 23.6
Digits 31.8(33.2) 21.2 42.4

Note. Place table caption in front of table body and description below the table body. Avoid vertical rules. Be
sparing in the use of tables and ensure that the data presented in tables do not duplicate results described
elsewhere in the article. You may resize the tables to fit the page size.

4. Discussion

After presenting the results, you are in a position to evaluate and interpret their implications, especially with
respect to your original hypotheses. Here you will examine, interpret, and qualify the results and draw inferences
and conclusions from them. Emphasize any theoretical or practical consequences of the results. (When the
discussion is relatively brief and straightforward, some authors prefer to combine it with the Results section,
creating a section called Results and Discussion.)

Open the Discussion section with a clear statement of the support or nonsupport for your original hypotheses,
distinguished by primary and secondary hypotheses. If hypotheses were not supported, offer post hoc
explanations. Similarities and differences between your results and the work of others should be used to
contextualize, confirm, and clarify your conclusions. Do not simply reformulate and repeat points already made;
each new statement should contribute to your interpretation and to the reader’s understanding of the problem.

Your interpretation of the results should take into account (a) sources of potential bias and other threats to
internal validity, (b) the imprecision of measures, (c) the overall number of tests or overlap among tests, (d) the
effect sizes observed, and (e) other limitations or weaknesses of the study. If an intervention is involved, discuss
whether it was successful and the mechanism by which it was intended to work (causal pathways) and/or
alternative mechanisms. Also, discuss barriers to implementing the intervention or manipulation as well as the
fidelity with which the intervention or manip ulation was implemented in the study, that is, any differences
between the manipulation as planned and as implemented.

Acknowledge the limitations of your research, and address alternative explanations of the results. Discuss the
generalizability, or external validity, of the findings. This critical analysis should take into account differences
between the target population and the accessed sample. For interventions, discuss characteristics that make them
more or less applicable to circumstances not included in the study, how and what outcomes were measured
(relative to other measures that might have been used), the length of time to measurement (between the end of the
intervention and the measurement of outcomes), incentives, compliance rates, and specific settings involved in
the study as well as other contextual issues.

End the Discussion section with a reasoned and justifiable commentary on the importance of your findings. This
concluding section may be brief or extensive provided that it is tightly reasoned, self-contained, and not
overstated. In this section, you might briefly return to a discussion of why the problem is important (as stated in
the introduction); what larger issues, those that transcend the particulars of the subfield, might hinge on the



findings; and what propositions are confirmed or disconfirmed by the extrapolation of these findings to such
overarching issues.

You may also consider the following issues:

* What is the theoretical, clinical, or practical significance of the outcomes, and what is the basis for these
interpretations? If the findings are valid and replicable, what real-life psychological phenomena might be
explained or modeled by the results? Are applications warranted on the basis of this research? (Note 1)

* What problems remain unresolved or arise anew because of these findings? The responses to these questions
are the core of the contribution of your study and justify why readers both inside and outside your own specialty
should attend to the findings. Your readers should receive clear, unambiguous, and direct answers. (Note 2)
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Figure 1. Figure title (This is an example of figure 1)

Note. Number figures consecutively in accordance with their appearance in the text. Place figures caption and
description below the figure body. (Resolution: 300 dpi). You may resize the figures or schemes to fit the page
size.
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Notes
Note 1. This is an example.
Note 2. This is an example for note 2.

Appendix A
The Heading to Appendix A

In general, an appendix is appropriate for materials that are relatively brief and that are easily presented in print
format. Some examples of material suitable for an appendix are (a) a list of stimulus materials (e.g., those used in
psycholinguistic research), (b) a detailed description of a complex piece of equipment, (c) a list of articles that
provided the source data for a meta-analysis but are not directly referred to in any other way in an article, and (d)
a detailed demographic description of subpopulations in the study and other detailed and/or complex reporting
items suggested in the reporting standards section of this chapter.

If your manuscript has only one appendix, label it Appendix; if your manuscript has more than one appendix,

label each one with a capital letter (Appendix A, Appendix B, etc.) in the order in which it is mentioned in the
main text. Each appendix must have a title. In the text, refer to appendices by their labels: produced the same

results for both studies (see Appendices A and B for complete proofs).

Appendix B
The Heading to Appendix B

Like the main text, an appendix may include headings and subheadings as well as tables, figures, and displayed
equations. Number each appendix table and figure, and number displayed equations if necessary for later
reference; precede the number with the letter of the appendix in which it is included (e.g., Table Al). In a sole
appendix, which is not labeled with a letter, precede all tables, figures, and equation numbers with the letter A to
distinguish them from those of the main text.

Table B1. Table title (this is an example of table B1)
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Total capital stock  Income of main business ~ Total assets
Pudong Development Bank 39.2 214.7 5730.7
Bank of China 459.4 33457 59876.9

Table B2. Table title (this is an example of table B2)
Total capital stock  Income of main business  Total assets

Pudong Development Bank 39.2 214.7 5730.7
Bank of China 459.4 3345.7 59876.9
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Figure B1. Figure title (This is an example of figure B1)

Appendix C

The Heading to Appendix C (If one table constitutes an entire appendix, the appendix label and title serve in
lieu of a table number and title.)

95%Cl
Condition M(SD) LL UL
Letters 14.5(28.6) 5.4 23.6
Digits 31.8(33.2) 21.2 42.4




